3/4/19

Dave Porter

1113 SE Cora Street

Portland, O 97202

Dear Chair Doherty and members of the House Committee on Education,

I write in support of HB 2440.

Yes, there should be a statewide education plan for Hispanics. Two priorities of that plan should be: (1)
the development of a teacher workforce with the percentage of Hispanic teachers equal to the percentage
of Hispanic students, and (2) the broad expansion of Spanish dual language immersion programs.

(1) Percentage of Hispanic teachers

Based on 2016-17 data, Oregon needs 5,618 net additional Hispanic teachers to have the percentage of
Hispanic teachers equal the percentage of Hispanic students.
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The best practice for native Spanish speaking Hispanics
is Spanish dual language immersion programs. Attached

are the key findings from study of dual-language “’”—

immersion in Portland Public Schools. The study found
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There are many concentrations of Hispanic students with no Spanish dual language immersion programs.
Here are 49 schools with Hispanic pluralities and no Spanish dual language immersion program.

Oregon schools with plurality of Hispanics {2015-16)
and no Spanish dual lm!uago immersion program
County District School % Hispanic DLI
1|Hood River Hood River Mid Valley 74.7% No
2|Hood River  |Hood River Parkdale 53.7% No
3 |Jefferson Jefferson County |Metolius 48.7% No
4|Jackson Eagle Point Table Rock 48.0% No
5|Jackson Medford Howard 46.5% No
6|Jackson Medford Jackson 51.0% No
7|Jackson Medford Kid Unlimited 52.2% No
8|Klamath Klamath County  [Malin 59.0% No
9|Klamath Klamath County |Merrill 54.4% No
10|Malheur Nyssa Nyssa 64.4% No
11{Malheur Ontario Aiken 58.8% No
12|Malheur Ontario Alameda 60.1% No
13|Malheur Ontario Cairo 61.9% No
14|Malheur Ontario May Roberts 68.7% No
15| Malheur Ontario Pioneer 59.6% No
16|Marion Gervais Gervais 68.7% No
17 |Marion Mt Anﬁl St Marys 49.2% No
18| Marion North Marion North Marion 51.3% No
19| Morrow Morrow A CHoughton 49.1% No
20| Morrow Morrow Irrigon 53.4% No
21|Morrow Morrow Sam Boardman 83.0% No
22 |Morrow Morrow Windy River 76.7% No
23|Multnomah |Gresham-Barlow |East Gresham 47.7% No
24| Multnomah |Gresham-Barlow |Highland 43.7% No
25| Multnomah  |Parkrose Shaver 46.1% No
26|Multnomah  |Reynolds Fairview 44,6% No
27 |Multnomah |Reynolds Glenfair 40.9% No
28 |Mulitnomah |Reynolds Hartley 55.5% No
29|Multnomah |Reynolds Hauton B Lee 40.9% No
30{Multnomah |Reynolds KNOVA Carter 45.5% No
31|Multnomah |Reynolds Margaret Scott 30.2% No
32|Multnomah |Reynolds Reynolds Learning 44.4% No
33|Muitnomah |Reynolds Salish 52.3% No
34|Multnomah |Reynolds Wilkes 44.4% No
35|Multnomah |Reynolds Woodland 54.1% No
36|Polk Central Ash Creek 49.0% No
37|Polk Central Independence 56.7% No
38|Wasco North Wasco Chenowith 45.7% No
39|Washington _ |Forest Grove Tom McGall Upper 53.2% No
40| Washington |Hillsboro Rosedale 40.6% No
41|Washington |Hillsboro W Verne McKinney] 54.6% No
42 |Umatilla Hermiston Rocl(yHeishts 51.1% No
43 |Umatilla Hermiston Sunset 65.8% No
44 |Umatilla Hermiston West Park 66.6% No
45{Umatilla Milton-Freewater |Ferndale 57.4% No
46|Umatilla Milton-Freewater | Freewater 63.8% No
47 |Umatilla Milton-Freewater |Grove 55.1% No
48|Umatilla Umatilla McNary Heights 69.1% No
49| Yamhill McMinnville Sue Buel 53.3% No

Thank you — Dave Porter
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Study of Dual-Language Immersion in the Portland Public Schools
Year 4 Briefing: November 2015

The Study of Dual-languaze Immersion in the Portiznd Public Schools is 3 four-year study undertzken by
RAND. the American Cowncils for Internationzal Education, and the Partland Public Schools with funding by
the L5 Department of Education’s Institute for Education Sciences {gramt FRIOSE120003). Launched in July
2012 aind now in its final year, the study sxamines the =ffects of duasHanzuags immersion (DU} on student
achiewement. The study’s soals are to 1) estimate the cawsal impact of mmersion education on student
achiewement in mathematics, English language arts, and science, 2) examine haw this =ffect differs for native
English speakers versus native speakers of other languages, 3] #luminate the variztion in instructional
practices smong immersion programs and between immersion and nan-immersion class=s in DL schools, and
4) document the costs of immersion instruction in the district.

Partland Public 5chools pravides an excellent test bed for studying dual-langusge sducation at scale, in part
because it allocates its popular immersion slots using & random-assisnment lottery process. Mareowver, shout
10% of the district’s students are enrclled in immersion, snd about 3 guarter of its schools offer immersion
programs. The 45,000-student district, which is amaong the tweo largest in the Padfic Naorthwest, has affered
immersion since 12858, and currently offers DLl programs in Spanish, Japaness, Mandarin Chines=, Bussian,
and Vietnamess, These include two-way pregrams, in which about half of students are native speakers of
English and half are native speakers of the “partner” (non-English) language, as well 35 ome-way programs, in
which most students in the dassroom are new to the partner languages. Al partner langueges =xcept
Vietnames= [which is the district’s newest immersion languaze} are incleded in the study.

Data-Collection Activities during the Study [2012-2005)

# The study includes 27,741 students who enrolled in kindergarten in Portland Public Schaals in 2004-05
through 2010-11. These students’ scademic performance an the Oregon Assessment of Knowledge and
Skills [OAKS) was tracked in reading, mathematics, and science through 2013-14, meaning that the
youngest cohort was tracked through grade 3, and the oldest two coborts through grade= E.

=  Within the sampl=, our main foous was an 1,625 stud=nts who were randomized to mmersian ora
cantral growp wia Portland's immersion pre-K and kindergarten immersian lotteries in 2004-05 through
2010-11.

=  Throush collaboration with the Oregon Department of Education, we wers sbls to include 200
randomized students (sbaut 10.3%) wha never snrolled in Partland after entering & pre-K or
Eindergarten immersicn lottery. This left us with similarky modest levels of sample attrition for students
whio wan the lottery | 13%) versus thos= wha did not [19.3%).

= We glso wanted to understand what instruction locked like in immersion programs. In Year 1 [2012-13)
we ohserved 78 fifty-minute lessons soross all lanzuages (58% immersion and 423% English] to document
teaching practices in immersion and non-smmersion classrooms. In Fear 2 (2013-14), we obsereed 119
farty-five-minute lessons (31 teachers) in grades 1 thraugh 7 in the four partner anguapes, documenting,
lanzuage us= zind use of instructional time.

Key Firdings from the Study
Student Performance
¢ *  Students randomly assigned to immersion gutperformed their peers in English reading by about 7
months in grade 5, and about 9 months in grad= 8.

Far more information sbowt the study, plesse contact Jennifer Steele ot stepleSamancsn edu, Raobert Sisber 2t
r5betar S A M ricAN CoUNCis OFE, o Micheel Bacon st mbacon 2 pps.ret.- 1



We find no statistically significant benefit, but alsa no detriment, for math and science performance.
We find suzzestive but not statistically sipnificant evidence that the immersion benefit in reading is
higher for students in Spanish immersion programs, and that math benefits are higher for stedents in
the less-commaonly-taught Rnguages (Japanese, Mandarn, and Russian).

We find no clear differences in immersion =ffects by native language. Reading effects for students
whoss native languagpe matches the classroom partner language appear as high as ar higher than far
Mative English sp=akers.

English Language L=armers [ELLs) randamized to immersion programs have 3 3 paint higher rate of
b=coming English proficient by sivth grade, and this effect is Ergper (14 paoints] if students’ natiee
language matches the classroom partrer language.

iOn average, immersion students reach intermedizte bevels of partner-language proficiency by prade
8, with somewhat higher perfformance in Spanish and Chines= [intermedizte mid-to-high) than n
Japanese [intermedizte law-to-mid].

Caosts gnd Medictors

We find no evidence that observable peer, teacher, and class size characteristics are driving the
effects of immersion on achi=vement. Class sizes sppear similar for immersion lottery winners and
thase who did not win immersion shats.

Based on interviews in 20153-14 with 14 of 19 smmersion schaal principals, we find that school-lewel
resciurces for DU and non-DLl programs are propartional to immersion enrallments.

DLl operating costs are concentrated at the district level. In 2013-14, they repres=nted about 0,156 of
the district’s operating budget {=xcluding grant dollars], though this represent=d 3 considersbl=
increase im U costs from prior years. These sxnpenditures, which wers applied toward teadher
professional development and curriculum suppart, amounted ta 5137 per immersion student in
2013-14 {n=4108].

If expenditures had been this high since 2004-05, then each 510 spent per immersion pupil across
grades K-8 would hawe yizlded an additicnal day of English reading skills in grade 5, ond an sdditianal
1.3 days in grade 8. This likely cverstates the actual cost of the effects per day for the lottery coharts
in the sampli=.

Instreectional Proctice

Im owr cbservations of 118 k=ssons in 2014, immersion teschers were consistent in ther wse of the
partner langusgze. Specifically, 52% remained in the partner languaze 100% of the tme, and 455
remained in the partner language at beast S0 of the time.

Amaong students who spake in class, 22% abways did sa i the partner languaze, and 50% did so 90-
99% of the time.

Students wsed the partner languages maore consistently with teachers than with peers.

Students’ opportunities for speech and writing prodwection varied among classes.

Contributions of the Stedy

This study is the first randamized study of immersion that we are awares of to ke conducted on a
district-wide scale [with 12 schools, rather than z single schoal, in the impact anabysis) and to tradk
students throuzgh middle school.

It is also able to examine immersion’s =ffects on both native English speakers and native speakers of
other language=s, whereas most US. studies of DL hawve focused sale=hy on ELLs.

Immersion programs as implemented in Portland appear to be 2 cost-effective stratexy for raising
English reading performance of both native English speakers zind native speakers of ather languszes.
iDne caweat is that Portland’'s results may depend on the bevels of instructional consistenoy and
quality that the district has be=n able to cultivate over time. Mant=nance of quality should b= o
central consideration in efforts to scale or replicate swch programs.
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